Paper 1, Option 1F: In search of the American Dream: the USA, c1917–96
History A-Level:
Paper 1, Option 1F: In search of the American Dream: the USA, c1917–96







[image: Image result for american dream]
Teaching Staff:
Miss Howley – howleys@kls.herts.sch.uk
 
Resources and revision materials (including papers 2 & 3): 
www.klshistory.co.uk 

Access to Pearson E-textbook:  https://www.klshistory.co.uk/access-to-e-textbook.html





[image: Image result for route f pearson history a level textbook][image: Image result for access to history usa] 

Contents



What is this course about? ………………………………………………………….. 3

What is expected of me in Year 12? …………………………………..………… 7

What support will I receive from my teachers?....................…………. 9

How does Paper 1 fit into my A Level?..........……………………………….. 10

How will I be assessed and how can I meet the criteria? (includes structure guidance, mark schemes and exemplars ......…………  	11

What will these questions look like? (Question banks) ……………….  	25

What additional reading and watching will I have to do?....………… 	28

What key dates will I need to know?....................................………… 	36

Learning trackers……………………………………………………………….………… 	41

Assessment tracker……………………………………………………….…………….. 	46

Folder check log……………………………………………………….…………………. 	47

Reading Log …………………………………………………….…………………………. 	49

Glossary ……………………………………………………….……………………………. 	50








What is this course about? 



The twentieth century saw the expectations and aspirations of ordinary people increase tremendously. In particular, the experience of two world wars led people to question the political, social and economic environment around them. Alongside this, technological advancements and the development of mass communication provided the means to experience a better quality of life and to the rapid spread of political, social and cultural ideas. In some countries this would lead to communist-inspired revolution from below — as in Russia and China — although not necessarily ending in the equality and security originally envisaged. In others, existing political and social structures attempted to adapt to these desires. In the USA, and indeed in Britain, the quest for political, social and economic advancement saw reforms to existing structures. In those countries which had become subject to the rule of nineteenth-century European empires, people sought to overthrow political domination and discrimination, bringing an end to apartheid in South Africa. Route F focuses on the experiences of people fighting for rights and freedoms in the USA and South Africa.

The options in Route F are linked by the common theme of a search for rights, freedoms and greater equality during the twentieth century. In the USA, the quest for political, social and economic advancement mainly looked to reform existing structures. In South Africa, this quest led to more radical outcomes, bringing an end to the apartheid regime in South Africa.

Studying two different countries allows you to develop a greater understanding of both similarities and differences in the search for greater rights, freedoms and equality in the twentieth-century world:
In this route, you will; study:
Paper 1: In search of the American Dream: the USA, c1917–96
Paper 2: South Africa, 1948–94: from apartheid state to ‘rainbow nation’.

[bookmark: _Toc499034808]Paper 1, Option 1F: In search of the American Dream: the USA, c1917–96
This option comprises a study of the dramatic political, economic and social transformation of the USA in the twentieth century, an era which saw the USA challenged by the consequences of political, economic and social inequalities at home while maintaining its position as a world superpower. 

In 1917, the USA entered the First World War as the fastest growing economy in the world and with the potential to become a leading world power. By the end of 1918, America had ended the war as the world’s ‘top nation’. Until the outbreak of the Second World War in 1941, the USA was reluctant to become the world’s policeman — the policy of isolationism — but was more willing to encourage the spread of its political, economic and cultural values: democracy, capitalism and mass popular entertainment. After 1945, as the USA and the USSR pursued the Cold War, the USA aggressively promoted these values as one of the world’s two superpowers. The USA was, and is, a country of contradictions. Radical revolutionaries had fought for independence from Britain in the 1770s but conservative conformity was the prevailing political attitude. The ‘American Dream’ was of security and prosperity but equality of opportunity often meant ‘rugged individualism’: sorting out one’s own problems. Meanwhile ethnic minorities, women, the poor, social minorities and radicals often struggled to be heard in the ‘land of the free’. The history of the USA in the twentieth century can be seen as the history of ordinary Americans trying to come to terms with these contradictions.
In the 1920s, America experienced both ‘boom’ and ‘bust’. Non-interventionist Republican presidents allowed the economy to expand with little regulation. Many Americans flourished but few farmers, African Americans and immigrants prospered. After the Wall Street Crash in 1929, most Americans were hit by a decade of the Great Depression and those who were already poor suffered most. The majority of voters put their trust in President Roosevelt, who promised a New Deal to save the country, but it was probably his decision to enter the Second World War that bailed America out.

Post-1945 America experienced an unparalleled prosperity which saw the creation of an affluent white middle-class. In the 1960s, this led to resentment from those who were excluded — the search for civil rights — and, perhaps most surprisingly, backlash from the youth who had benefited most: counter-culture. President Johnson’s ‘Great Society’ programme did try to help the poor but he was undermined by the disaster that was the Vietnam War. 

Many Americans hoped that the 1970s would bring greater stability. However, despite continued superpower status and the advance of American popular culture, it only brought further challenges. Conservative America hoped that President Nixon would bring stability but he resigned amid scandal and corruption. Neither Republican nor Democrat presidents were able to deal effectively with either social tensions or economic downturn. 

In the next decade the tensions did not go away, but 1980 ushered in 12 years of more confident Republican rule. Ronald Reagan’s presidency (1980–88) was just as controversial as Margaret Thatcher’s in Britain but President Clinton’s first term in office (1992–96) was heavily influenced by its political and economic conservatism. However, social and cultural values continued to polarise even more. Even today, ‘Obama-care’ may have introduced health insurance for more Americans than ever before, but ultra-conservative republicanism is also thriving. 

The option is divided into the following four themes; you need to appreciate the linkages between themes, as questions may target the content of more than one. The four themes identified require you to have an overview of political, social and economic change and aspects of cultural change across the time period. You need to have knowledge of the specified themes and be able to analyse and evaluate cause, consequence, key features and change and make comparisons over and within the period studied in dealing with factors which brought about change. 

Theme 1: The changing political environment, 1917–80
Theme 2: The quest for civil rights, 1917–80
Theme 3: Society and culture in change, 1917–80
Theme 4: The changing quality of life, 1917–80

The historical interpretations focus is: What impact did the Reagan presidency (1981–89) have on the USA in the years 1981–96?
Theme 1: The changing political environment, 1917–80 guidance:
In studying Theme 1 students will need to understand the changing political climate from US entry into the First World War to Reagan’s election. Detailed knowledge of individual presidential policies is not required but students should have an understanding of general policy initiatives undertaken by presidents and their underlying political influences. Students should be aware of the changing styles of presidential leadership across the period. They should also understand the effect that American involvement in war had on the general political environment and presidential government.
Theme 2: The quest for civil rights, 1917–80 guidance:
In studying Theme 2 students will consider the struggle for minority rights in the years 1917–80, with particular reference to African-American civil rights. Students should understand the political, social and economic situation for African Americans across the period. They should be aware of the changing nature and pattern of campaigning and be able to identify relevant examples. Students should have knowledge of major federal civil rights legislation and an understanding of their impact, but do not need detailed knowledge of their passage or specific clauses. They should be aware of the influence of the African-American struggle on the search for non-African-American minority rights, but also understand the distinct reasons for campaigning by other minorities.
Theme 3: Society and culture in change, 1917–80 guidance:
In studying Theme 3 students will study selected aspects of society and culture which were both transformed and transforming in the years 1917–80. Students should also be aware that experiences of women and migrants were part of the quest for rights and freedoms studied in Theme 2. Students should understand the patterns of change across the period and that women had differing experiences. They should be aware of both the extent to which the USA was a migrant nation and the diversity of the immigrant experience. Students should have an understanding of the extent to which popular culture and broadcast news both reflected and influenced society, and be able to identify relevant examples.
Theme 4: The changing quality of life, 1917–80 guidance:
In studying Theme 4 students will consider the extent to which the quality of life in the USA in the years 1917–80 was affected by the economic environment and increasing aspiration. Detailed knowledge of economic policies and measures are not required but students should be aware of the patterns of economic change and their effects on living standards. They should also be aware of the benefits and gains across the period and that different social groups had differing experiences. Students should have an understanding of the extent to which developments in leisure and travel affected the quality of life, and identify relevant examples.
[bookmark: _Toc499034812]Historical interpretations:  What impact did the Reagan presidency (1981–89) have on the USA in the years 1981–96?
This topic focuses on the debate concerning the nature and effect of Ronald Reagan’s presidency from 1980 to 1988, and the consequences of his two terms in office to the presidential election of 1992. Students will need to know the main features of Reaganomics and his aims to reduce the role of federal government. They will need to be aware of his conservative social values and the influence of the Religious Right in the 1980s. Students will need to consider the extent to which Reagan’s economic policies were successfully implemented and the extent to which economic problems were overcome. They should also be aware of Reagan’s economic legacy in the years to 1996. Students will need to consider the extent and impact of cutbacks in federal government and the extent and effectiveness of deregulation policies. Students should also consider the extent to which Reagan’s social values influenced social change and affected the advancement of women and of African Americans and other minority groups. They should understand the extent to which Reagan’s policies affected the both the nature of US electoral politics and the public perception of the role of the President up to 1996. Students should understand the nature of the debate on the extent to which Reagan’s presidency changed US politics. They should be aware of the impact of the ‘Iran-Contra affair’ on attitudes towards the Reagan presidency. Students should be aware of the impact of the Reagan legacy on the period 1989–96 with regard to continuity and change in policies and general trends.
	Themes
	Content

	Theme 1: The changing political environment, 1917–80

	 A changing presidency: the rise and decline of Republicanism
to 1933; the influence of Roosevelt; changing styles of
presidential leadership, 1945–72; a decline in confidence, 1968–80.
 Influences on the political landscape: from rugged
individualism to New Deal ideas in the 1920s and 30s; the
Red Scares and anti-communism, 1917–80; liberalism,
counter-culture and the conservative reaction, c1960–80.
 The impact of war on domestic politics: the reasons for a
return to ‘normalcy’ and a commitment to isolationism,
1917–41; US emergence as a Cold War superpower from
1941; the impact of involvement in Korea and Vietnam.

	Theme 2: The quest for civil rights, 1917–80

	 Black American civil rights, c1917–55: life in the South and
the impact of northern migration, 1917–32; the impact of the
New Deal, the Second World War and the Truman
presidency; from legal challenge to direct action, 1917–55.
 Black American civil rights, c1955–80: changing patterns and
approaches, 1955–68, including southern-based
campaigning, the emergence of Black Power and King’s
northern strategy; the impact of civil rights legislation:
achievements and limits to success, 1955–80.
 The search for minority rights, 1960–80: the reasons for, and
nature of, Native American and Hispanic American
campaigns; the emergence of the gay rights movement;
achievements, and limits to success, of minority campaigns.

	Theme 3: Society and culture in change, 1917–80

	 The changing position of women, 1917–80: impact of the
Roaring Twenties, Great Depression and New Deal on
women; impact of the Second World War and suburban life,
1941–60; emergence of the women’s liberation movement,
its achievements and limits to advancement, 1961–80.
 The impact of immigration, 1917–80: the nature of, and
response to, immigration in the 1920s; the impact on urban
life, 1919–41; the impact of the Second World War,
government policy and its consequences, 1941–80.
 The influence of popular culture and news media: the social
impact of cinema, popular music and radio, 1917–45; the
social impact of television from the 1950s; the influence of
broadcast news, 1920–80.

	Theme 4: The changing quality of life, 1917–80

	 The economic environment: boom, bust and recovery, 1917–
41; the impact of the Second World War, post-war affluence
and growth, 1941–69; the challenges of the 1970s.
 Changing living standards: fluctuations in the standard of
living, 1917–41; the impact of the Second World War and the
growth of a consumer society, 1941–60; the impact of antipoverty
policies and economic divisions, 1961–80.
 Leisure and travel: the reasons for, and the impact of,
increased leisure time, 1917–80; the growth of spectator
sports; the development, and influence, of a car-owning
culture and improved air travel.

	Historical
Interpretations 

	What impact did the Reagan presidency (1981–89) have on the USA in the years 1981–96?
 The effect of Reagan’s economic policies.
 The extent to which ‘big government’ was reduced.
 The nature and extent of social change.
 The extent to which the presidency and US politics were
revitalised.


What is expected of me in Year 12?



1) An organised folder with clearly marked sections. 
We recommend organising your folder chronologically, lesson-by-lesson, using your learning tracker (see below). Your folder will be routinely checked for the following: 
· Course booklet
· Folder is well organised with unit dividers
· Clear section marked for essays and improvements.
· Class notes are up to date
· Homework is up to date
· Learning tracker (knowledge checklist) is up to date. 
· Assessment Tracker (in this booklet) is up to date
· Evidence of a minimum of 4 hours of independent study per week, including an up-to-date reading record (in this booklet)
· Glossary is up to date, either in this booklet or as a separate marked section in folder)
[image: http://blogs.independent.co.uk/wp-content/uploads/2012/12/note-4.jpg]
2) READ, READ and then READ some more. 
· You MUST read and watch the titles specified by Edexcel!
· You should spend a minimum of 4 hours independent work per week for this unit - This is the minimum amount of time you should spend on the work and reading set by your teacher every week OR additional wider reading / research. Top Tip
Your core textbook is a great place to start for essential reading but this alone is not enough. You should look to read as widely as possible as this will allow you to develop your understanding further.

· You must record your findings and notes in your reading record or make notes, according the task instructions; your teacher may set you specific questions with the reading they set you, or they may simply ask you to record notes under key headings. You should bring this to lesson to refer to. Your teacher will regularly check or ask you to share your reading with your class.
· If you fail to show evidence that you have completed your 4 hours work you will be required to complete 4 hours of work after school at a time organised by your teacher.

[image: Image result for route f pearson history a level textbook]The best textbooks to buy / access are:
1. Edexcel AS/A Level History, Paper 1&2: Searching for rights and freedoms in the 20th century Student Book + ActiveBook (Edexcel GCE History 2015) 
The exam board’s textbook is a great place to start for essential reading. It is planned thematically, so will be great for your revision, given that this is a thematic unit. 
 
2. Access to History: In search of the American Dream: the USA, c1917–96 for Edexcel, Vievienne Sanders
[image: https://images-na.ssl-images-amazon.com/images/I/51zDNrEc0BL._SX382_BO1,204,203,200_.jpg]This is so up-to-date, it was only released last year! This book is endorsed by the exam board for this specification and covers our entire course. Although the factual detail in this series is not as thorough as in your main core textbook (above), it is chronological and arguably a better-written, more accessible textbook; the content is better explained and we will often use this in our lessons.
3. [image: My Revision Notes: Edexcel AS/A-level History: In search of the American Dream: the USA, c1917â��96 by [Farmer, Alan]]My Revision Notes: Edexcel AS/A-level History: In search of the American Dream: the USA, c1917–96
Warning: This will not get you an A*-B as it is not detailed enough. However, as a start to your revision, or for those of you aiming for a C/D, this is a great revision guide with condensed content to revise. 
4. Use the reading list included in this course guide for topic specific reading. Many of these readings will be set for homework (accessible as scans).  

3) A proactive attitude to independent study. 
Remember the course is completed 1/3rd in class and 2/3rds outside of class. This means YOU HAVE to work and read at home or in study periods. If you do not work and read at outside of class you will fail the course. Use the 5 R’s to help you become a more independent learner:
1. Research (around the current topic/homework)
2. Reading (looking ahead and reading around the upcoming topic)
3. Reviewing (Checking over notes and filling any gaps)
4. Responding to targets, verbal and written feedback in class from teachers and peers
5. Reflecting (Thinking about areas you need support in, areas you are confident in and setting targets to make changes)

4) Be fully PREPARED for and ACTIVELY PARTICIPATE in lessons 
· Preparation - If you are asked to prepare a task for a lesson you must complete it and arrive at the lesson with your completed work. You must always arrive at your lesson with your correct folder, textbook, reading record or any other preparation work you have asked to bring. It is not acceptable to arrive at a history lesson without the work you have prepared in advance. If you arrive without the prepared work you will not be able to participate in the lesson and will therefore be asked to leave the lesson to complete the preparatory work. You will then complete the lesson in a catch-up session organised by your teacher. This may be in lunchtime or after school or in a number of your free periods.
· 100% attendance. If there is a valid reason why you cannot attend (e.g. a pre-booked medical appointment or a sports fixture) it is your responsibility to inform your teacher. They will then expect you to complete the work missed in school time on one of your free periods. It is not acceptable to book driving lessons or tests in lesson time.
· Active involvement in lessons - You must play an active and focused role in all lessons. The more you engage in discussion and activities, the more you will get out of the lesson. You must also never leave the lesson if there is something important that you feel you have not understood. Remember your teacher is there to help you understand and history can be difficult so ask questions if you are unsure.

5) Meet deadlines 
You must meet every deadline set to you by your teacher. Your teacher will always ensure you have sufficient time to complete work set. If you are struggling to meet a deadline it is important that you speak to your teacher in advance and work out a solution to help you complete the work. 



What support will I receive from my teachers?



· Organised, engaging and challenging lessons
Your teacher will lead lessons and will always make the objectives of the lesson and the tasks set accessible for all students. They will ensure you understand key concepts and know key factual information. They will teach you the skills you need to achieve your potential in history.

· Regular assessment and feedback 
Your teacher will mark your work regularly and provide you with constructive feedback which will help you develop effective examination techniques.

· Resources to support your independent study

https://www.klshistory.co.uk/  


As well as this course guide, there will be a VLE page for our course so that you can access: 
· Lesson-by-lesson resources (if you’re unsure of something in the lesson and you want to spend more time on it at home)
· Assessment resources - Past paper questions, mark schemes and exemplar essays
· Additional reading suggestions
· Revision guides, resources and tools.   

· Individual support
Your teacher is always available outside lesson time to give you support with any aspects of the course you are finding difficult. You must make an appointment to see them and they will always be willing to help.

· High expectations
Your teacher will always have high expectations for you to help you work towards your target grade.
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1. Content = same
The specified content knowledge is the same at both levels; however, the expectation at A Level is that you will be able to deploy this content knowledge with greater specificity and in more depth.

2. Exam objectives = same but wider range of concepts tested
At A Level, students are required to respond to a wider range of historical concepts (listed in AO1 criteria)

3. Questions and sources = harder wording and less choice at A2
Questions are more complex and challenging at A Level in question wording and formulation. The wording of questions will be less explicit and more complex. Questions may cover more than one theme and therefore require more nuanced judgements.
In section C (AO3 - Historical Interpretations), the questions will be more challenging and the extracts are longer and more complex in language and understanding. 

4.  Marking = less generous at A Level.  

At A Level, an additional fifth level is added to the mark scheme, representing a requirement to demonstrate a higher order of understanding and competence in order to gain the highest marks. This means that fewer marks are credited at lower levels.
How will I be assessed?



· The examination lasts 2 hours 15 minutes and is marked out of 60. 
· Students answer three questions: one from Section A, one from Section B and one from Section C.
· You should spend 40 minutes on Section A, 40 minutes on Section B, 15 minutes reading the extracts for Section C and 40 minutes answering Section C.
· Spend 2 minutes planning each essay before you start writing.  
· Stick carefully to your structured plan, and leave time for a reasoned conclusion. 

Section A comprises a choice of two essay questions (students complete only one question) that assess understanding of the period in breadth (AO1) and target content specified in the Themes. 

· Questions may cross the Themes. 
· Questions will normally cover periods of at least 10 years. 
· Any AO1 concepts may be targeted (i.e. causation, consequence, change, continuity, similarity, difference, significance) but are usually limited to causation and consequence.

Section B comprises a choice of two essay questions (students complete only one question) that assess understanding of the period in breadth (AO1) and target content specified in the Themes.

· Questions may cross the Themes. 
· Questions will normally cover period’s equivalent to at least a third of the timespan of the Themes, if not the entire period. 
· Any AO1 concepts may be targeted (i.e. causation, consequence, change, continuity, similarity, difference, significance), especially change and continuity.  

Section C comprises one compulsory question that assesses the ability to analyse and evaluate interpretations (AO3) and targets content specified in Historical interpretations for the relevant option. 

· The question stem will always read: In the light of differing interpretations, how convincing do you find the view that ………..? To explain your answer, analyse and evaluate the material in both extracts, using your own knowledge of the issues. 
· Questions will be based on two extracts from historical interpretations totalling approximately 350 words. Extracts from textbooks will not be used in the A level paper.
· The task requires students to reach a judgement about the extent to which a view expressed in one is convincing in the light of their own knowledge of differing views and of the differences which they should analyse in the presented extracts. 
· The highest level requires students to display an understanding of the basis of the differing arguments (for example, what criteria are being used on which to base a claim or judgement). It also requires students to take account of the differences when coming to a judgement. 
· Reference to the works of named historians is not expected, but students may consider historians’ viewpoints in framing their argument. 

Section A and B Mark Scheme (AO1)

Target: AO1: Demonstrate, organise and communicate knowledge and understanding to analyse and evaluate the key features related to the periods studied, making substantiated judgements and exploring concepts, as relevant, of cause, consequence, change, continuity, similarity, difference and significance.

Each level descriptor has 4 strands:
· Exploration and analysis of key issues
· Deployment of accurate and relevant information (knowledge)
· Reaching a judgement overall
· Organisation and Communication

	Level
	Mark
	Descriptor

	1
	1-3
	· Simple or generalised statements are made about the topic.
· Some accurate and relevant knowledge is included, but it lacks range and depth and does not directly address the question.
· The overall judgement is missing or asserted.
· There is little, if any, evidence of attempts to structure the answer, and the answer overall lacks coherence and precision.

	2
	4-7
	· There is limited analysis of some key features of the period relevant to the question, but descriptive passages are included that are not clearly shown to relate to the focus of the question.
· Mostly accurate and relevant knowledge is included, but lacks range or depth and has only implicit links to the demands and conceptual focus of the question.
· An overall judgement is given but with limited substantiation and the criteria for judgement are left implicit.
· The answer shows some attempts at organisation, but most of the answer is lacking in coherence, clarity and precision.

	3
	8-12
	· There is some analysis of, and attempt to explain links between, the relevant key features of the period and the question, although descriptive passages may be included.
· Mostly accurate and relevant knowledge is included to demonstrate some understanding of the demands and conceptual focus of the question, but material lacks range or depth.
· Attempts are made to establish criteria for judgement and to relate the overall judgement to them, although with weak substantiation.
· The answer shows some organisation. The general trend of the argument is clear, but parts of it lack logic, coherence and precision.

	4
	13-16
	· Key issues relevant to the question are explored by an analysis of the relationships between key features of the period, although treatment of issues may be uneven.
· Sufficient knowledge is deployed to demonstrate understanding of the demands and conceptual focus of the question and to meet most of its demands.
· Valid criteria by which the question can be judged are established and applied in the process of coming to a judgement. Although some of the evaluations may be only partly substantiated, the overall judgement is supported.
· The answer is generally well organised. The argument is logical and is communicated with clarity, although in a few places it may lack coherence and precision

	5
	17-20
	· Key issues relevant to the question are explored by a sustained analysis of the relationships between key features of the period.
· Sufficient knowledge is deployed to demonstrate understanding of the demands and conceptual focus of the question, and to respond fully to its demands.
· Valid criteria by which the question can be judged are established and applied and their relative significance evaluated in the process of reaching and substantiating the overall judgement.
· The answer is well organised. The argument is logical and coherent throughout and is communicated with clarity and precision.



[image: C:\Users\User\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\6SN8KSO3\MC900383600[1].wmf]L5 explained: For sections A and B, you must have C, D, E and F! 
	5
	17–20
	· Key issues relevant to the question are explored by a sustained analysis of the relationships between key features of the period.
· Sufficient knowledge is deployed to demonstrate understanding of the demands and conceptual focus of the question, and to respond fully to its demands.
· Valid criteria by which the question can be judged are established and applied and their relative significance evaluated in the process of reaching and substantiating the overall judgement.
· The answer is well organised. The argument is logical and coherent throughout and is communicated with clarity and precision.


1. Exploration and analysis of key issues - Conceptual focus (the shape of your essay)
· Have you analysed the key features of the period (specified or suggested) in relation to the focus of the question consistently throughout the essay?
· Have you addressed a range of relevant factors?
· Are you sticking to the topic focus; i.e. are your points relevant and valid? Are you consistent?
· Is your understanding of the topic holistic; i.e. have you made links?

 

3. Reaching a judgement overall - Judgement (established and evaluated)
· Have you thoroughly substantiated your evaluation and made a judgement based on consistently and thoroughly applied ‘valid criteria’, such as:
·  Factors (causes, consequences, etc.) that were superficial vs deep and underlying?
· Short-term vs long term vs trigger factors?
· Factors that had wide vs narrow impact / significance/effect?
2. Deployment of accurate and relevant information (knowledge) - Detail
· Have you selected and deployed knowledge with accuracy?
· Have you selected and deployed relevant knowledge?
· Is the knowledge you have selected and deployed in depth?
· Have you selected and deployed a range of points and detail? (i.e. more than one factor/event and selected from across the chronology demanded by the question?

4. Organisation and Communication - Formed to fit and support an argument 
· Is your argument clearly organised addressing one factor / point per paragraph?
· Is your argument logically organised to support your argument?
· Is your argument coherent? (i.e. Have you full explained your argument in the introduction then consistently applied and referred to in each paragraph)?
· Have you communicated your argument precisely and with clarity using specific language and key words? 

What are the top tips for success in Section A and B (AO1)?



1. RESPOND TO THE PRECISE WORDING OF THE QUESTION 
In order to help you understand what the question is asking you to do, the first thing you should do is read the question and look for these 3 foci:
· Topic focus (the topic of the question)
· Conceptual focus (the 2nd order historical concept of the question)
· Chronological focus (the time period of the question)
· Adjectival/adverbial qualifier: these are specific words in the question and they expect you to respond to and challenge. i.e. if they use the word ‘transformed’ or ask about ‘fundamental features’ of an era (rather than ‘features’), address the precise meaning of this word in your introduction, challenge it based on what you know and come up with a better word instead that fits your judgement. 

2. PLAN YOUR JUDGEMENT CAREFULLY AND STATE THIS IN YOUR INTRODUCTION
Writing an introduction should be the HARDEST part of writing an essay. If it’s not, you haven’t planned properly or have regurgitated a previous essay. You should always:
1. Address the question, including any specific language used.
2. State the 3-4 factors you will address
3. State and explain your judgement of most important precisely and explicitly in 1-2 sentences. 

3. STATE YOUR ‘VALID CRITERIA’ EXPLICITLY IN YOUR INTRO, LINKS AND CONCLUSION 
· Valid criteria = How have you made your decision? Valid criteria consider the relative importance of factors and the weight applied to these in reaching a judgement.
· You must be specific in your language when explaining how you have weighed up the relative importance of factors (e.g. underpinning cause, trigger, fatal combination etc). For example:
‘I chose this pair of trousers. It was the best.’
= Level 2 - A judgement given, with justification asserted. 
‘I chose this pair of trousers because it suited me best.’
= Level 3 - A judgement with some justification, but without the evidence of valid criteria being applied.
‘I chose this pair of trousers because, although others were a better fit or better price [+ comparative details], this pair was the best combination of a good fit round the waist and the right length at a price of which I could afford.’
= Level 4 and 5 - Exemplifies the use of criteria for overall judgement and with justification.
· The selection of the criteria used will be dependent upon the nature of the question being asked. For example, a ‘main consequence’ factor question would probably require criteria that weigh up the relative importance of effects, and a ‘significance’ question would need a discussion of criteria related to impact. 

4. EVIDENCE NEEDS TO BE DETAILED, SPECIFIC AND COVER THE FULL RANGE OF THE QUESTION. 
If you asked about 1865-90, for example, you should aim to include examples from across the period, rather than just 1865-75.

5. EXPLAIN THE IMPACT AND RESULTS OF YOUR EXAMPLES – HOW AND WHY?
It is not enough to say ‘therefore this led to problems for race relations, if you don’t say HOW AND WHY - from whom, for whom, when, how, why, in what form, what was being challenged precisely? A good way to do this is to think about the sequence of events that followed as a result – This led to….. As a result….

6. REFER BACK TO YOUR JUDGEMENT AND THE QUESTION AND LINK BETWEEN YOUR FACTORS (PEAR / PEEL). This is a must for Level 3 (D-C grade). E.g.  However, the factor of….would not have caused a threat hand it not been for ….. Without the factor of…. If ……….Had it not been for….

7.  STRUCTURE YOUR ANSWER ACCORDING TO THE QUESTION TYPE – see below!!
· Cause, Consequence or significance = compare the importance of 4 factors and give a most important that links the other 3 / by weighing up.
· Change and continuity OR similarity and difference = compare within 4 factors (=8 mini PEARs) to support your balanced judgement 

	Concepts
	Tricky wording
	Suggested structure

	Change / Continuity

How far things stayed the same over time.
	Transformation
Improve
Radically change
Major changes
Maintained
	Introduction. X was certainly transformed to some extent. However it could be argued that there were limitations to these changes and that there was much continuity…. Address the wording of the question.

4 factors:
For each factor address change and continuity: 
e.g.   X was certainly changed to a great extent …... However it is suggested that these changes were limited to some extent...; changes in these aspects were at best slow…..
However this is not to suggest that gradual change was not emerging...

Conclusion Comment on the complex interaction between factors of change and continuity and the different extent of its speed in different aspects arriving at a conclusion as to how far it could be considered a transformation. 

	Similarity / Difference

How alike are two situations, policies, people or processes

	More effective than
Remain in place
	Introduction. X certainly had many similarities with Y in this period. However it is argued that the differences became more significant and indeed were more prominent over the period. 

4 x factors – discuss similarity and difference in each 	
There was certainly some similarity in X during the years ….. However this is not to suggest that gradual change was not emerging...However it is argued that X had significant differences during the period that grew over time…. It is suggested that these changes were more prominent by...

Conclusion Comment on the complex interaction between factors of change and continuity and the different extent of its speed in different aspects arriving at a conclusion as to how the balance of similarity and difference differed over time. 

	Causation / consequence

The reasons why something happened /  The results of an event, policy, decision or process.
	Most important reason for
Arise from
Driven by
Responsible for
(To what extent does…) explain…
In the creation of...
	Introduction. W certainly made a significant contribution to Q, along with X, Y and Z. It is argued that whilst the interaction of these factors were responsible for Q, …… was the most significant factor.

4x PEAR / PEEL factors 
W made a significant contribution to Q……however it was not sufficient to cause Q without X, Y and Z because…... Its overall contribution was to provide an important stimulus by...

W, Y and Z also made a significant contribution to Q. (3 x PEAR)
…..however it was not sufficient to cause Q without W / X / Y/ Z  because. Its overall contribution was to provide an important stimulus by...

Z was the most significant cause….. however it was not sufficient to cause Q without W, X and Y because…… Its overall contribution was to provide an important stimulus by...

Conclusion The essential interaction of factors along with their relative significance is finally commented upon and conclusions drawn. 

	Significance

Relative importance
	More important than
Fundamental to
More significant than
A greater threat than
	As above! 


How do I structure my answer in Sections A and B?





What does this essay look like?
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This response demonstrates many of the qualities of a level 5
essay. The answer is clearly organised and focused, with a firm
grasp of what the question is asking. The candidate is able to
offer a range and depth of specific knowledge, and apply this to
examine the role played by leaders, and explores this relative
to other factors, and so sustains argument and analysis. The
argument is logical and reasoned, and the candidate produces a
well-developed judgement. Development is coherent and lucid,
showing a firm grasp of both the period, and the demands of
this particular question.



Section C Mark Scheme (AO1)

Target: AO3: Analyse and evaluate, in relation to the historical context, different ways in which aspects of the past have been interpreted.

Each level descriptor has 3 strands:
· Analysis and comparison of interpretations
Are you treating it as a repository of information analysing the subtleties of the interpretation? Analysis should break extract into parts. 
· Deployment of knowledge of issues related to the debate
This is the knowledge you bring to the exam – do you know the debate and detail? Note the difference between lower and higher levels – at L5 knowledge is ‘integrated’ not just ‘linked’ mechanically and formulaically.
· Evaluation of and judgement about the interpretations.  
Are you using valid criteria and reaching a judgement? Is the substantiated judgement followed through?


	Level
	Mark
	Descriptor

	1
	1-3
	· Demonstrates only limited comprehension of the extracts, selecting some material relevant to the debate.
· Some relevant contextual knowledge is included, with limited linkage to the extracts.
· Judgement on the view is assertive, with little or no supporting evidence.

	2
	4-7
	· Demonstrates some understanding and attempts analysis of the extracts by describing some points within them that are relevant to the debate.
· Contextual knowledge is added to information from the extracts, but only to expand on matters of detail or to note some aspects which are not included.
· A judgement is given, but with limited support and related to the extracts overall, rather than specific issues.

	3
	8-12
	· Demonstrates understanding of the extracts and shows some analysis by selecting and explaining some key points of interpretation they contain and indicating differences.
· Knowledge of some issues related to the debate is included to link to, or expand, some views given in the extracts.
· A judgement is given and related to some key points of view in the extracts and discussion is attempted, albeit with limited substantiation.

	4
	13-16
	· Demonstrates understanding of the extracts, analysing the issues of interpretation raised within them and by comparison of them.
· Integrates issues raised by extracts with those from own knowledge to discuss the views. Most of the relevant aspects of the debate will be discussed, although treatment of some aspects may lack depth.
· Discusses evidence provided in the extracts in order to reach a supported overall judgement. Discussion of points of view in the extracts demonstrates understanding that the issues are matters of interpretation.

	5
	17-20
	· Interprets the extracts with confidence and discrimination, analysing the issues raised and demonstrating understanding of the basis of arguments offered by both authors.
· Integrates issues raised by extracts with those from own knowledge when discussing the presented evidence and differing arguments.
· Presents sustained evaluative argument, reaching fully substantiated judgements on the views given in both extracts and demonstrating understanding of the nature of historical debate.


How do I approach and structure my answer in Section C?




[image: https://thecliparts.com/wp-content/uploads/2016/05/hands-up-clip-art.png]1.  What is the question asking? Identify the two sides of the precise debate in the question. On the one hand…. On the other hand….

2. Annotate and analyse the extracts carefully - what does each suggest? What evidence have they used? Aim to summarise the arguments of each extract in a sentence each. 

3. Apply your knowledge of the debate to the extracts - What evidence would you provide to support or challenge certain aspects of each extract? You should aim for two examples for each, as these will form your two points for and against in the essay!
[image: C:\Users\User\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\6SN8KSO3\MC900383600[1].wmf]HOWEVER…. don’t get caught out:
In the exam, you do not need to link position to a particular historian / schools of thought explicitly.
You need to know the wider debate and that there are different positions that historians can take. You need knowledge of this debate so that you can interrogate the extracts

Edexcel can be sneaky: Extracts used by Edexcel may be another historian paraphrasing another’s argument; it may be that this historian explains another’s argument more precisely or simply and is therefore of better use for the purposes of this exam! Therefore, it may be counter-productive to explicitly name-drop or link the author of the extract to a particular school of thought, as it may not be their argument. 

4. Plan and write your introduction carefully, to introduce the debate and your judgement. 

· Introduce the debate (wider debate, not simply the extracts alone)

The two extracts contain ……… points of view / interpretations / perspectives on…..

· Outline the main arguments in the extracts

Extract 1 supports this view that….. “quote to support” whilst extract 2 challenges this view “quote to support”. 

· Overall judgement in response to the question

It is argued that the view expressed in extract ….. has some strengths, but it is not the most convincing interpretation of the controversy. On balance, the most convincing interpretation is……which is supported by extract...




5. Write the essay! Suggested structure:
· The response can consist of two large paragraphs for and against rather than 4. 
· Integrate awareness of debate, contextual knowledge and extract analysis continually. 
Para 1 and 2 – FOR the statement in the question.
P: Point that relates to the question
Elizabeth faced a crisis in government due to the problems of war to a large extent because… 

EE: Is there any evidence from the extracts and your own knowledge to support this?
Sloane argues that…Williams also agrees to an extent because………which is true / and indeed there is truth in this argument……
There is validity in the argument that….suggested by extract …..
This view can be further supported by…..
Those who support this view include….
In order to place….. argument that…..into context, it is important to consider….
The extract also states that….
It is typical of the ….. view that….

A: Analyse/evaluate your argument and provide counter-points
This is important because…
However, this may not be the complete case because…
This is partially supported by …….which shows….
So and So too says that….
However this view is also challenged by extract…. that suggests….
…whereas extract …. leans towards….. suggesting that….

R: Refer back to the question, summarise and state how convincing the argument for/against is.
Therefore, Elizabeth did face a crisis in government due to the war to a large extent because…
Therefore ….
Clearly this view plays an important role in understanding the controversy ………
Clearly this view is the most convincing in ….., but that is not to dismiss the other contributory interpretations which also make a significant contribution to this controversy….

Para 3 and 4 – COUNTER OR MODIFY the argument in the question
However this view has some major limitations in terms of the evidence…
Despite the fact that both sources show that……., there is some evidence to suggest that ……
Repeat the above PEAR structure for both paragraphs. 

Conclusion - Display an understanding of the basis of the differing arguments (for example, what criteria are being used on which to base a claim or judgement) and why you find one more convincing than the other. Make sure you justify this fully! 
In conclusion, the most convincing…. / the balance of the argument appears to favour….



Please note that this a question bank in progress and we will continue to update this with new questions from new sample assessment material, the June 2018 paper and new textbooks as they are released. What will these questions look like? (Question banks in progress)


Section 1.1 The Changing Political Environment, 1917-80
1. Were Republican ideas the main reason for the fact that there was a Republican president and a Republican majority in Congress in the years 1921-31? (20) AS Section A, Pearson textbook page 13
2. How far do you agree that it was Hoover’s policies that lost him the 1932 presidential election? (20) AS Section A, Pearson textbook page 18
3. To what extent were the style and actions of the president responsible for the changes in levels of public confidence in government in the years 1929-80? (20) AS Section B, Pearson textbook page 144
4. How far do you agree that the personality of the president was the most significant factor in the changes in the presidency in the years 1917-80? (20) AL Section B, Pearson textbook page 22
5. How far do you agree that the news media was the most significant influence on the decline in confidence in the American presidency in the years 1968–80? Sample Assessment Material
Section 1.2 The quest for civil rights, 1917-80
1. Was the media the main reason for the increasing sympathy for the civil rights movement in the early 1960s? (20) AS Section A, Pearson textbook page 50
2. How accurate is it to say that it was the actions of civil rights leaders that explain the increased success of the civil rights campaign in the years 1955–68? June 2017 A Level Paper
3. How far do you agree that the aims and methods of black American civil rights activists in the years 1955–68 were radically different from those of activists in the years 1917–55? Sample Assessment Material
4. Was the shift of tactics by the civil rights movement in the 1940s and 1950s the main reason for the passing of the Civil Rights Act in 1964? (20) AS Section A, Pearson textbook page 140
5. How far do you agree that the impact of Northern migration (1917-32) can only be considered in terms of the migrants themselves and the cities they moved to? (20) AS Section B, Pearson textbook page 40
6. How far had legal action advanced the position of black Americans between 1917 and 1955? (20) AL Section A, Pearson textbook page 45
7. To what extent did Hispanic Americans draw on the tactics and resources of black Americans in their struggle for civil rights? (20) AL Section B, Pearson textbook page 58

Section 1.3 Society and culture in change, 1917-80
1. How far do you agree that the New Deal brought about a significant improvement in the lives of racial minorities and women? June 2017 A Level Paper 
2. How far do you agree that the impact the Second World War had on American politics and society was very different from that of the First World War? June 2017 A Level Paper
3. To what extent was the US involvement in the Second World War responsible for improvements in the position of women in the years 1945-60? (20) AS Section B, Pearson textbook page 66
4. How far do you agree that women had made significant gains in their fight for equality by 1980? (20) AL Section A, Pearson textbook page 70
5. How far do you agree that the position of American women had changed significantly for the better between the years 1917 and 1980? (20) AL Section A, Pearson textbook page 154
6. How far do you agree that the number of immigrants entering the country was the most significant factor in public reactions to immigration between 1917 and 1980? (20) AL Section B, Pearson textbook page 78
Section 1.4 The changing quality of life, 1917-80
1. How far had the standard of living achieved in America before the Wall Street Crash of 1929 been recovered by 1941? Sample Assessment Material 
2. How significant was the post-Second World War population boom in the creation of a consumer society in the USA during the 1950s and 1960s? Sample Assessment Material
3. Was the Second World War the main reason for post-war affluence in the 1950s? (20) AS Section A, Pearson textbook page 95
4. How far do you agree that the impact the Second World War had on American politics and society was very different from that of the First World War? June 2017 A Level Paper
5. How far do you agree that confidence was the most significant factor in both the affluence of the 1950s and the crisis of the 1970s? (20) AL Section A, Pearson textbook page 100
6. How significant was the growth of credit in the USA in the 1920s in producing the Great Depression of the 1930s? (20) AL Section B, Pearson textbook page 158
7. How far do you agree that the car changed the face of the USA in the years 1917-80? (20) AL Section B, Pearson textbook page 113
8. How accurate is it to say that living standards in the USA were transformed for the better in the years 1941–80? June 2017 A Level Paper




Section 1.5 The impact of the Reagan presidency, 1981-86 SECTION C ONLY
1. Study Extracts 3 and 4 (page 122) before you answer this question.
Historians have different views about the impact of the Reagan presidency on the USA. Analyse and evaluate the extracts and use your own knowledge of the issues to explain your answer to the following question.
How far do you agree with the view that Reagan’s economic policies in the years 1981-96 were just a way to make the rich richer? (20) AS Section C, Pearson textbook page 121
2. Study Extracts 1 and 9 (pages 116 and 135) before you answer this question.
Historians have different views about the impact of the Reagan presidency on the USA. Analyse and evaluate the extracts and use your own knowledge of the issues to explain your answer to the following question.
3. How far do you agree with the view that Reagan’s administration ‘altered the landscape of political debate and public policy’ in the years 1981-96? (Extract 9, lines 5-6)? (20) 
To explain your answer, analyse and evaluate both extracts using your own knowledge of the issues. (20) AS Section C, Pearson textbook page 149
4. Study Extracts 9 and 10 (page 137) before you answer this question.
In light of the differing interpretations, how convincing do you find the view that the main achievement of Reagan’s presidency was ‘to alter the terms and nature of the debate about domestic issues’ (Extract 10)
To explain your answer, analyse and evaluate both extracts using your own knowledge of the issues. (20) AL Section C, Pearson textbook page 138
5. Study Extracts 5 and 6 (page 127) before you answer this question.
In light of the differing interpretations, how convincing do you find the view that increasing foreign imports, investments and loans was both positive and a sign of US success in making world business serve its needs (Extract 5, lines 4-6)?
To explain your answer, analyse and evaluate both extracts using your own knowledge of the issues. (20) AL Section C, Pearson textbook page 162
1. Study Extracts 1 and 2 before you answer this question.
In the light of differing interpretations, how convincing do you find the view that the Reagan presidency failed to live up to its own claims to reduce ‘big government’? 

To explain your answer, analyse and evaluate the material in both extracts, using your own knowledge of the issues. June 2017 A Level Paper


What additional reading and watching will I have to do?


Whilst your core textbook is a great place to start for essential reading, this alone is not enough. You should look to read as widely as possible as this will allow you to develop your understanding further. Remember to record your reading in your reading log to show evidence of your wider reading and independent learning. Below is a general recommended reading list for this paper, but your teacher will give you recommendations for each topic. 
[image: C:\Users\Caroline\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\L42FTLOU\owl-reading[1].gif] = available in the Cavendish LRC / soon to be available 
[image: Happy Person Raising One Hand on Apple iOS 9.3] = Miss H has a copy (and might let you borrow it if you’re really nice to her!) 
[image: Related image] = scanned in / pdf available via the portal / Moodle / show my homework 
 
	Type and level of challenge
	

	Textbooks written for A Level students to support previous A Level specifications, but with a significant amount of relevant material. 
	Robin Bunce and Laura Gallagher, Edexcel AS History, Unit 1: Pursuing Life and Liberty: Equality in the USA, 1945–1968 (Pearson, 2009)

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3]Peter Clements, Prosperity Depression and the New Deal Third Edition, Access to History (Hodder Education, 2005)  

	
	David Mauk and John Oakland, American Civilization (Routledge, sixth edition, 2014)

	
	Derrick Murphy, Kathryn Cooper and Mark Waldron, The United States 1776–1992 (Collins, 2001)

	
	Vivienne Sanders, Civil Rights in the USA, 1945–1968, Access to History (Hodder Education, 2008)

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3]Doug and Susan Willoughby, The USA 1917–45, Heinemann Advanced History (Heinemann, 2000) 

	
	Ron Field, Civil Rights in America, 1865–1980 (Cambridge Perspectives in History) (Cambridge University Press, 2002) [image: Happy Person Raising One Hand on Apple iOS 9.3]

	
	[image: C:\Users\Caroline\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\L42FTLOU\owl-reading[1].gif]David Paterson and Susan and Doug Willoughby, Civil Rights in the USA, 1863–1980 (Heinemann, 2001) [image: Happy Person Raising One Hand on Apple iOS 9.3]

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3]Joanne De Pennington, Modern America: 1865 to the Present: The USA, 1865 to the Present (SHP Advanced History Core Texts (Hodder, 2005) 

	
	[image: C:\Users\Caroline\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\L42FTLOU\owl-reading[1].gif]Vivienne Sanders, Race Relations in the USA 1863-1980 (Access to History, Hodder, 2006) 

	
	Vivienne Sanders, Civil Rights in the USA 1945–68 (Access to History, Hodder, 2005)

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Vivienne Sanders, Civil Rights in the USA, 1850-2009 (Access to History, Hodder, 2016) 

	General introductory texts to social aspects, covering either the whole period or significant aspects of the period, or the nature and legacy of ‘negro’ slavery, including slavery’s impact on contemporary society and white domination in America. These are all challenging texts. 
	[image: Happy Person Raising One Hand on Apple iOS 9.3]Hugh Brogan, The Penguin History of the United States of America (Penguin, 2001) 

	
	Eric Rauchway, The Great Depression and the New Deal: A Very Short Introduction (Oxford University Press, 2008)

	
	Elizabeth Cobbs Hoffman and Jon Gjerde, Major Problems in American History, Volume II: Since 1865  (2011) [image: Happy Person Raising One Hand on Apple iOS 9.3]

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3][image: C:\Users\Caroline\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\L42FTLOU\owl-reading[1].gif]Alan Farmer and Vivienne Sanders An Introduction to American History 1860-1990 (Access to History Context) 2002 

	
	Eric Foner, Give me Liberty! An American History (W.W. Norton & Company, 2006) [image: Happy Person Raising One Hand on Apple iOS 9.3]

	
	Robert J McMahon, The Cold War: A Very Short Introduction (Oxford University Press, 2003)

	Academic books and artcles offering in-depth analysis of key aspects of the specification. These are typically aimed at university students and therefore challenging

You will find many of these on Amazon for £1 or less!
	Maldwyn A Jones, The Limits of Liberty (Oxford University Press, 1995)

	
	Eric Foner The Story of American Freedom (1998)

	
	Lewis L Gould, The Modern American Presidency (University Press of Kansas 2003)

	
	Michael E Parrish, Anxious Decades: America in Prosperity and Depression 1920–1941, (Norton twentieth century America series, W Norton, 1994)

	
	James T Patterson, Grand Expectations, the United States 1945–1974 (Oxford University Press, 1996)

	
	David Reynolds, American, Empire of Liberty: A New History (Penguin, 2009)

	
	Lynn Dumenil, The Modern Temper: American Culture and Society in the 1920s (Hill & Wang, 1995)

	
	Harvey Green, The Uncertainty of Everyday Life 1915–1945 (University of Arkansas Press, 1992)

	
	David E Kyvig, Daily life in the United States, 1920–1939 (Greenwood, 2002)

	
	William E Leuchtenburg, The Perils of Prosperity, 1914–32 (University of Chicago Press, 1968)

	
	Regin Schmidt, Red Scare (Museum Tusculanum Press, 2000)

	
	Richard M Fried, Nightmare in Red: The McCarthy Era in Perspective (Oxford University Press, 1990)

	
	Ted Morgan, Reds: McCarthyism in Twentieth-Century America (Random House, 2003)

	
	Larry Ceplair, Anti-communism in Twentieth-century America: A Critical History (Praeger, 2011)

	
	Mark Hamilton Lytle, America’s Uncivil Wars, The Sixties Era from Elvis to the Fall of Richard Nixon (Oxford University Press USA, 2006)

	
	Peter Braunstein and Michael William Doyle, Imagine Nation: The American Counterculture of the 1960s and 1970s (Routledge, 2002)

	
	Douglas Brode, From Walt to Woodstock: How Disney Created the Counterculture (University of Texas Press, 2014)

	
	Simon Hall, Peace and Freedom: The Civil Rights and Antiwar Movements in 1960s (University of Pennsylvania Press, 2006)

	
	Gary Gerstle, American Crucible: Race and Nation in the Twentieth Century (Princeton University Press, 2002)

	
	Kevern Verney, Black Civil Rights in America (Routledge, 2000)

	
	Jeanne Theoharis and Komozi Woodard, Freedom North: Black Freedom Struggles Outside the South, 1940–1980 (Palgrave, Macmillan, 2003)

	
	Adam Fairclough, To Redeem the Soul of American: the Southern Christian Leadership Conference and Martin Luther King, Jr. (University of Georgia Press, 2001)

	
	Vicki Lynn Eaklor, Queer America: A GLBT History of the 20th Century (Greenwood, 2008)

	
	Troy R Johnson, Red Power: The Native American Civil Rights Movement (Chelsea House Publishers, 2009)

	
	Randy Shaw, Beyond the Fields: Cesar Chavez and the UFW (University of California Press, 2008)

	
	Peter Braunstein and Michael William Doyle, Imagine Nation: The American Counterculture of the 1960s and 1970s (Routledge, 2002)

	
	Antony Badger, The New Deal the Depression Years, 1933-1940 (Farrar Straus & Giroux, 1989)

	
	Jane F Gerhard, Desiring revolution: second-wave feminism and the rewriting of American sexual thought, 1920 to 1982 (Columbia University Press, 2001)

	
	Flora Davis, Moving the Mountain: The Women's Movement in America Since 1960 (University of Illinois Press, 1999)

	
	Douglas Field, American Cold War Culture (Edinburgh University Press, 2005)

	
	William H Young and Nancy K Young, The 1930s (Greenwood, 2002)

	
	Aimee D Shouse, Presidents from Nixon through Carter 1961–1981 (Greenwood, 2002)

	
	Michael Harrington, The Other America: Poverty in the United States (Penguin, 1997)

	
	Beth Bailey and David Farber, America in the Seventies (University Press of Kansas, 2004)

	
	Richard O Davies, Sports in American Life: A History (Wiley, 2011)

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Elsa Barkley Brown, ‘Negotiating and Transforming the Public Sphere: African American Political Life in the Transition from Slavery to Freedom,’ in Jane Dailey et al., eds, Jumpin’ Jim Crow: Southern Politics from Civil War to Civil Rights, (Princeton University Press, 2000) 

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Stewart Burns, ‘We Shall All Be Free’ in Twayne, Social Movements of the 1960s: Searching for Democracy, (Boston, 1990) 

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Clayborne Carson, ‘Martin Luther King, Jr: Charismatic Leadership in a Mass Struggle’, in Journal of American History 74: 2 (September 1987): 448- 54.  

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Dalfiume, R., (1970) "Stirrings of Revolt" from Weinstein, A., Gatell, F.O., The segregation era 1863-1954: a modern reader,  (New York: O.U.P.) 

	
	William Frey The New Great Migration (Brookings Institution May 2004) http://www.frey-demographer.org/reports/R-2004-3_NewGreatMigration.pdf 

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3][image: Related image]David Garrow - King The March The Man The Dream – in American History, August 2003 

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Jacquelyn Dowd Hall 'The Long Civil Rights Movement and the Political Uses of the Past', The Journal of American History, March 2005  

	
	Larry Hunt Who is Headed South? Social Forces 87 2008 http://nuweb.neu.edu/mhunt/my%20articles/2008%20Social%20Forces.pdf 

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3][image: Related image]Robin D. G. Kelley, ‘"We Are Not What We Seem": Rethinking Black Working-Class Opposition in the Jim Crow South’ in The Journal of American History, Vol. 80, No. 1 (Jun., 1993), pp. 75-112 

	
	Michael J. Klarman, How Brown Changed Race Relations: The Backlash Thesis ,  The Journal of American History, Vol. 81, No. 1 (Jun., 1994), pp. 81-118

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Steven F Lawson 'Debating the Civil Rights Movement The View From the Nation', in Lawson and Payne (Editors) Debating the Civil Rights Movement 1945-1968 (Rowman & Littlefield Publishers; 2nd Revised edition (14 Mar. 2006)  

	
	Carmen Sisson Why African Americans are movng back to the South, Christian Science Montior March 2014 https://www.csmonitor.com/USA/Society/2014/0316/Why-African-Americans-are-moving-back-to-the-South 

	
	[image: Related image][image: Happy Person Raising One Hand on Apple iOS 9.3]Michael E. Staub, ‘Black Panthers, New Journalism, and the Rewriting of the Sixties’, Representations, No. 57 (Winter, 1997), pp. 52-72 (University of California Press) 

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3][image: Related image]Quintard Taylor, 'Justice is Slow But Sure- The Civil Rights Movement in the West' in The Nevada Law Journal, vol 5.84 2004  

	
	Edward Ayers, The Promise of the New South: Life After Reconstruction (Oxford University Press, 2007)

	
	Anthony J. Badger, The New Deal: The Depression Years, 1933–1940 (Dee, 2002)

	
	Anthony Badger and Brain Ward, The making of Martin Luther King and the Civil Rights Movement (Palgrave Macmillan, 1995)

	
	Jonathan Bean Race and Liberty in America: The Essential Reader (UP of Kentucky, 2009)

	
	Donald Bogle, Toms, coons, Mulattoes, Mammies, and Bucks: An Interpretive History of Black American Films (Bloomsbury, 2001) Recommended

	
	Derrik Bell, Silent Covenants: Brown V. Board of Education and the Unfulfilled Hopes for Racial Reform (Oxford University Press, 2005)

	
	Harry M Benshoff and Sean Griffin, America on Film (Blackwell, 2004)

	
	David Brown and Clive Webb Race in the American South: From Slavery to Civil Rights (Edinburgh UP, 2007)

	
	Claybourne Carson, In Struggle: SNCC and the Black Awakening of the 1960s
(Harvard University Press, 1995)

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3]Claybourne Carson et al. editors, Eyes on the Prize Civil Rights Reader (Penguin 1991) 

	
	Clayborne Carson, ed., The Autobiography of Martin Luther King, Jr (Warner Books, 1998)

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3]Clayborne Carson and Kris Shepard, A Call to Conscience: The Landmark speeches of Dr. Martin Luther King, Jr (Warner Books, 2002) 

	
	William H Chafe, Raymond Gavins and Robert Korstad (editors) Remembering Jim Crow (The New Press, 2014)

	
	William H. Chafe, Civilities and Civil Rights: Greensboro, North Carolina, and the Black Struggle for Freedom (OUP 1981)

	
	Kathleen Cleaver & George Katsiaficas, Liberation, Imagination and the Black Panther Party: a New Political Science Reader, (London: Routledge, 2000)

	
	James C. Cobb and Michael Namorato, eds, The New Deal and the South (University Press of Mississippi, 1984)

	
	[image: Happy Person Raising One Hand on Apple iOS 9.3]Robert Cook, Sweet land of liberty? : the African-American struggle for civil rights in the twentieth century (Routledge, 1997) 

	
	Jane Dailey et al., eds, Jumpin’ Jim Crow: Southern Politics from Civil War to Civil Rights, (Princeton University Press, 2000)

	
	Raymond D’Angelo The American civil rights movement - readings and interpretations (McGraw-Hill Higher Education (1 Sept. 2000)

	
	Manthia Diawara (editor), Black American Cinema (Routledge, 1993)

	
	John Dittmer, Local People: The Struggle for Civil Rights in Mississippi (University of Illinois Press, 1995)

	
	Mary Dudziak, Cold War Civil Rights: Race and the Image of American Democracy (Princeton UP, 2011)
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Red scares and anti-communism, 1917–80
	
	
	
	
	
	
	

	
	Liberalism,
Counter-culture and the conservative reaction, c1960–80
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	Impact of the Second World War and suburban life,
1941–60
	
	
	
	
	
	
	

	
	Emergence of the women’s liberation movement,
Its achievements and limits to advancement, 1961–80.

	
	
	
	
	
	
	

	The impact of immigration, 1917–80
	The nature of, and
Response to, immigration in the 1920s
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	The economic environment
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41
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	Historical Interpretations
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Specification overview

Tools.

The diagram below provides a structural overview of the AS and A level

specifications.

A level: Paper 1, Paper 2, Paper 3, Coursework

AS: Paper 1 and Paper 2

Paper 1

Paper 2

Paper 3

Coursework

30% A level
60% AS

20% A level
40% AS

30% A level

20% A level

External
examination

External
examination

External
examination

Internal assessment

Breadth study with
interpretations

Depth study

Themes in breadth
with aspects in
depth

Independently
researched enquiry

Assessment
Objectives 1 and 3

Assessment
Objectives 1 and 2

Assessment
Objectives 1 and 2

Assessment
Objectives 1 and 3

Key changes to note in the overall structure are as follows:
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The AS and A level History Assessment Objectives have also been revised. There i
are now three objectives, with the former AO2a and AO2b split out into separate

objectives. AO2 and AO3 both include ‘historical context’. Whereas in the past it

was necessary to use AO1 to reward contextual knowledge used in analysing and

evaluating sources and interpretations, contextual knowledge that it relevant and

linked to analysis of source material will now be rewarded as part of AO2 and AO3.

The weighting of AO1 has been reduced, and the weightings of AO2 and AO3

increased to reflect this change. The same Assessment Objectives and weighting

ranges apply to both AS and A level: all three Assessment Objectives must be

assessed in the AS qualification and the A level qualification.

/=

AO1 Demonstrate, organise and communicate knowledge and understanding to
50-60% | analyse and evaluate the key features related to the periods studied,
making substantiated judgements and exploring concepts, as relevant, of
cause, consequence, change, continuity, similarity, difference and
significance
AO2

Analyse and evaluate appropriate source material, primary and/or
20-30% | contemporary to the period, within its historical context

AO3 Analyse and evaluate, in relation to the historical context, different ways
20-30% | in which aspects of the past have been interpreted
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SECTION A
Answer EITHER Question 1 OR Question 2.
EITHER

1 How far do you agree that the New Deal brought about a significant improvement in
the lives of racial minorities and women?

(Total for Question 1= 20 marks)
OR

2 How accurate is it to say that it was the actions of civil rights leaders that explain the
increased success of the civil rights campaign in the years 1955-687
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(Total for Question 2 = 20 marks)
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